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Indicator Explanation

EFFECTIVE
PRACTICE INDICATOR

3C.9 The school provides all students

Remove barriers and provide with instruction and experience that
opportunities contributes to their understanding of

Hawai’ian history and culture.

Instruction

Providing culturally responsive education practices that incorporate culturally responsive teaching and cur-
riculum can affect positive and powerful outcomes for all students (Abdulrahim & Orosco, 2020; Aronson
& Laughter, 2016; Beaulieu, 2006; Brown 2017; Demmert & Towner, 2003; Demmert et al., 2006; Gay, 2013).
Culturally responsive education (CRE) practices must include a transformation of all facets of the school’s
climate and culture; teachers providing CRE within classrooms is necessary but not sufficient to improving
outcomes for diverse students (Gay, 2010; Khalifa et al., 2016). Research shows that schools educating large
numbers of ethnically diverse students have benefited when the local culture identity of students, staff, and
the community is acknowledged and nurtured throughout the school (Khalifa, et al., 2016). School leaders
must commit to providing a school culture that is respectful of the local culture, and support for teachers
implementing CRE practices (Gay, 2010). Respect and support are paramount within historically margin-
alized communities where many have been taught to feel cultural shame and have been forced to assimilate
to the dominant culture, resulting in a decline in maintenance of beliefs and practices, as well as perceived
barriers to school involvement (Mackety & Linder-VanBerschot, 2008; Reyhner & Singh, 2015). Staft should
demonstrate an understanding of the local culture, customs, and values, and model and teach a respect for
them.

Strong and supportive school leaders are critical to establishing culturally responsive school environments
(Brayboy & Castagno, 2009; Khalifa et al., 2016), and equity and cultural responsiveness are core leader-
ship responsibilities (NPBEA, 2015). Culturally responsive leaders engage teachers and other school staff in
implementing culturally responsive and inclusive educational practices, including demonstration of respect
for students’ cultures, customs, and values (Ryan, 2006; Theoharis et al., 2015). School leaders must also
establish relationships and authentic partnerships with minoritized students and their families (Green, 2017;
Ishimaru, 2018), and recognize that effective leadership is “more than just leading a school; it is leading

a school with a strong focus on cultural identity and language” (Stockdale, et al., 2013, p. 107). It is up to
administrators and other school leaders to deliberately create and nurture a sense of culture and tradition
within the school community (Burym, 2016).

Muiiiz (2019) synthesized research on CRE and identified eight core competencies of culturally responsive
educators (as synthesized by the California Department of Education, n.d.):

1. Reflect on one’s own cultural lens: CREs are reflective about their own group memberships
that may be based on race, ethnicity, social class, and/or gender. They are cognizant that
their life experiences and group memberships may create biases that can influence their
interactions with students, families, and colleagues.

K\

© Academic Development Institute
& www.adiorg



RN A
A

2. Recognized and redress bias in the system: CRE recognizes that students” access to educational opportu-
nities may be influenced by their social markers and advocate for all students to have access to high-qual-
ity teachers and schools.

3. Draw on students’ culture to shape curriculum and instructions: CRE draws on students’ cultures and life
experiences when planning instruction and reject instructional materials that contain cultural biases and/
or stereotypes. Supplement the curriculum if it lacks the representation of the students” heritage.

4. Bring real-world issues into the classroom: Connect curriculum to real-world problems and ask students
to consider solutions to them. This can empower students to see themselves as change agents that can
right the injustices in the world.

5. Model high expectations for all students: Hold high academic expectations for all students and believe
that all students are capable of academic success.

6. Promote respect for student differences: Model how students should respect one another and embrace
their fellow classmate’s social, cultural, and linguistic differences.

7. Collaborate with families and the local community: Work to break down barriers that may keep students’
families from participating in their children’s education. Make efforts to learn about the families and the
communities in which they live.

8. Communicate in linguistically and culturally responsive ways: Understand and honor both the verbal
and non-verbal culturally-influenced communication styles of the community. See to communicate with
parents that speak a language other than English.

CRE leaders must recruit and retain educators who can teach the culture and history, provide professional development,
mentoring, and modeling culturally responsive instruction, and obtain culturally responsive resources and curriculum.
Majority students also benefit from learning about students of other cultural backgrounds (Sleeter, 2012); culturally
responsive school leaders can help confirm that educators sustain culturally responsive practices. School leaders should
ensure that the entire school community participates in training on students’ culture, history, and values.

References

Abdulrahim, N. A., Orosco, M. J. (2020). Culturally responsive mathematics teaching: A research synthesis. Urban Review, 52, 1-25.
https://doi.org/10/1007/s11256-019-00509-2

Aronson, B., & Laughter, J. (2016). The theory and practice of culturally relevant education: A synthesis of research across content
areas. Review of Educational Research, 86(1), 163-206. http://www.jstor.org/stable/24752872

Beaulieu, D. (2006). A survey and assessment of culturally based education programs for Native American students in the United
States. Journal of American Indian Education, 45(2), 50-61.

Brayboy, B. M. J., & Castagno, A. E. (2009). Self-determination through self-education: Culturally responsive school for Indigenous
students in the USA. Teaching Education, 20(1), 31-53. https://doi.org/10.1080/10476210802681709

Brown, J. C. (2017). A metasynthesis of the complementary of culturally responsive and inquiry-based science education in K-12 set-
tings: Implications for advancing equitable science teaching and learning. Journal of Research in Science Teachers, 54, 1143-1173.

Burym, L. (2016). Instructional leadership for improved Aboriginal student achievement. SELU Research Review Journal, 1(1), 16-28.

California Department of Education. (n.d.). Culturally and linguistically responsive teaching: Culturally and linguistically responsive
teaching leverages and utilizes the cultural learning tools that students bring to the classroom. https://www.cde.ca.gov/pd/ee/responsive-
teaching.asp

Demmert, W. G., Jr., & Towner, J. C. (2003). A review of the research literature on the influences of culturally based education on the aca-
demic performance of Native American students. Final Paper. Northwest Regional Educational Laboratory.

Demmert, W., Grissmer, D., & Towner, J. (2006). A review and analysis of the research on Native American students. Journal of Ameri-
can Indian Education, 45(3), 5-23.

Gay, G. (2010). Culturally responsive teaching: Theory, research, and practice (2nd ed.). Teacher College Press.

Gay;'G. (2013). Teaching to and through cultural diversity. Curriculum Inquiry, 43(1), 48-70. http://www.jstor.org/stable/23524357

© Academic Development Institute
@ www.adiorg



RN A
A

Green, T. (2017). Community-based equity audits: A practical approach for school and community leaders in supporting equitable
school-community improvements. Educational Administration Quarterly, 53(1), 3-39. http://doi.org/10.1177/0013161X16672513

Ishimaru, A. M. (2018). Re-imagining turnaround: Family & community leadership in school improvement for educational justice.
Journal of Educational Administration, 56, 546-561. http://doi/org/10.1108/JEA-01-2018-0013

Khalifa, M. A., Gooden, M. A., & Davis, J. E. (2016). Culturally responsive school leadership: A synthesis of the literature. Review of
Educational Research, 86(4), 1272-1311. https://doi.org/10.3102/0034654316630383

Mackety, D. M., & Linder-VanBerschot, J. A. (2008). Examining American Indian perspectives in the Central Region on parent involve-
ment in children’s education. US Department of Education, Institute of Education Sciences, National Centr for Education Evaluation
and Regional Assistance, Regional Educational Laboratory. https://ies.ed.gov/ncee/edlabs/regions/central/pdf/REL_2008059.pdf

Muiiz, J. (2019). Culturally responsive teaching: A 50-state survey of teaching standards. New American. https://d1y8sb8igg2f8e.cloud-
front.net/documents/Culturally_Responsive_Teaching-2019-03-28_130012.pdf

Ryan, J. (2006). Inclusive leadership and social justice for schools. Leadership and Policy in Schools, 5(1), 3-17. http://doi.
org/10.1080/15700760500483995

Sleeter, C. E. (2012). Confronting the marginalization of culturally responsive pedagogy. Urban Education, 47, 562-584. https://doi.
org/10.1177/0042085911431472

Stockdale, D., Parson, J., & Beauchamp, L. (2013). Instructional leadership in First Nations schools. Canadian Journal of Native Educa-
tion, 36(1), 95-149.

Theoharis, G., Causton, J., & Woodfield, C. (2015). Inclusive leadership and disability. In G. Theoharis & M. Scanlan (Eds.), Leadership
for increasingly diverse schools (pp. 13-38). Routledge.

© Academic Development Institute
@ www.adiorg



